Taxonomy of support

1. Recovery
· School/class community: rebuilding/recovering “equitable and robust learning environments – environments in which all students are supported in becoming knowledgeable, flexible, and resourceful disciplinary thinkers”*
Consider the learner’s experience of the class and the COVID experience as a whole. Use these considerations to plan steps to recovery. 
· Learners:  supporting learners to ‘recover’ their place in the learning community, their engagement in the processes of learning, their voice in dialogue and their resilience to struggle. 
2. Keep up
· Supporting learners to keep up on a lesson by lesson basis, ensuring learners can play their part in the lesson and take from each lesson what they should – both learning and self-efficacy. 
3. Catch up:
· Closing the gap between struggling learners and their peers:
i. In the first instance, their class peers. This narrows the class bandwidth enabling more effective lessons for all taking part. 
ii. In the bigger picture, with peers across the nation and hence with age related expectations. 

We need to recognise that these three can, and should, interact. 
For example, a learner finding their voice as a result of pre-teaching (2) will likewise find their voice in the class as a learning community (1). Or, a learner recovering their engagement in the processes of learning (1) will find it easier to benefit from a structured, time extended intervention aiming to close the gap with their peers (3). This interaction might need to be considered by practitioners planning to recover their mathematics classes.

Diagnostic assessment and structured interviews
Diagnostic assessment is a vital part of attending to the needs of individual children in the above. It allows us to ‘enter the child’s mind’ Ginsburg (1997) or for us as teachers to ‘create a mental model of the child’s mental model’ Von Glasersfeld (1989). This helps us to establish, not only some firm territory within the learner’s zone of actual development, but also some nearby territory which might be easily reached via a short excursion into the learner’s zone of proximal development. 

[bookmark: _GoBack]Teachers will not be able to use DA with all of their learners, it would take too much time. However, by immersing themselves in some DA they will adopt a different mindset to how they judge a learner’s mathematical resources. They tend to become more circumspect when making judgements and more curious about the child’s thinking. We could provide some structured interviews that might signpost some of the more pervasive warning signs of serious deficit. 

